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Philosophy 

 
The Mendham Township Elementary School is committed to delivering 
comprehensive reading instruction based on the New Jersey Learning Standards 
and best practices found in research.  The K - 4 curriculum is based around the 
essential components of reading: phonemic awareness, phonics, fluency, 
vocabulary, and comprehension and elements of each component are found at 
each grade level.  Reading is the ability to create meaning from print or text. 
Through word recognition (phonemic awareness and phonics) and an 
understanding of the print/text (vocabulary and comprehension) reading 
becomes automatic (fluency).  Reading instruction includes a variety of whole 
group, small group, and individualized instruction.  At each grade level there is a 
whole group objective/skill that is modeled and practiced using a core text. 
Students then apply the objective/skill using texts at their own individual reading 
level.  Through all genres of reading, critical thinking skills are empowering the 
students to become thoughtful, articulate and active members of our society. 

 
 
 
 

Goals 
 

This curriculum is designed to advance students through grade-specific 
standards, develop a deeper understanding of skills, and work toward meeting 
the expectations of reading to prepare students for college and careers in order 
for them to succeed in the future.  The goals of this curriculum will develop in our 
students the ability to: 
 

1. read closely to determine what the text says explicitly and to make 
logical inferences and relevant connections from it; cite specific textual evidence 
when writing or speaking to support conclusions drawn from the text. 
 

2. determine central ideas or themes of a text and analyze their 
development; summarize the key supporting details and ideas. 
 

3. analyze how and why individuals, events, and ideas develop and 
interact over the course of a text. 
 

4. interpret words and phrases as they are used in a text, including 
determining technical, connotative, and figurative meanings, and analyze how 
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specific word choices shape meaning or tone. 
 

5. analyze the structure of texts, including how specific sentences, 
paragraphs, and larger portions of the text (e.g., a section, chapter, scene, or 
stanza) relate to each 
 other and the whole. 
 

6. assess how point of view or purpose shapes the content and style of a 
text. 
 

7. integrate and evaluate content presented in diverse media and formats, 
including visually and quantitatively, as well as in words. 
 

8. delineate and evaluate the argument and specific claims in a text, 
including the validity of the reasoning as well as the relevance and sufficiency of 
the evidence. 
 

9. analyze and reflect on how two or more texts address similar themes or 
topics in order to build knowledge or to compare the approaches the authors 
take. 
 

10. read and comprehend complex literary and informational texts 
independently and proficiently with scaffolding as needed. 
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 Mendham Township School District 
Reading Curriculum  

Grade 3 
 

Grade 3  Unit 1:  Building a Reading Life  
 
Stage 1:  Desired Results 
Level Benchmark:  Level M and above 
Overview:  This unit will set the tone for everything else to come this year and help all of your students 
become avid readers. You will establish routines and expectations and empower students to develop personal 
agency about their own reading lives.  Another important aspect is establishing conversations through 
partnerships and read alouds.  
Unit Goals: 

● Readers will establish routines and expectations of the workshop. 
● Readers will develop familiarity with essential reading skills and apply comprehension strategies. 
● Readers will utilize comprehension strategies to better understand the text. 
● Readers hone ability to select just-right books that are meaningful to them.  
● Readers will establish reading partnerships that positively influence the reading community. 

Essential Questions: 
● How do readers create reading lives for themselves? 
● How do readers work to understand the story better? 
● How do readers tackle more challenging texts? 
● How do you interact with a reading partner to help build positive reading lives? 
● How do readers read with stamina? 

Skills/Knowledge:  
● Readers set clear goals, find just-right books, and push themselves to read more. 
● Readers hold tight to meaning, check for comprehension, envision their stories, and make 

predictions. 
● Readers select more challenging texts by tackling tricky words and noticing text and author clues.  
● Readers will use accountable talk strategies when discussing books with partners. 
● Readers will use metacognition while reading independently “to read themselves awake.” 
● Readers envision, predict, question, make connections, infer and synthesize as they read.  
● Students will read with accuracy and fluency. 

NJSLS: 
W. 3.1, 3.2, 3.3, 3.4 
RF.3.3, 3.4 
RI.3.1, 3.2, 3.6, 3.10 
RL.3.1, 3.2. 3.3, 3.4, 3.5, 3.6, 3.7, 3.10, 4.2 
SL.3.1, 3.2, 3.3, 3.4, 3.6,  
L.3.1, 3.2, 3.3, 3.4 a & b, 3.5, 3.6 
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Stage 2-Assessment  
 
Assessment: 

o Formative - Observations, Accountable Talk, Reading Conferences, Book Club 
o Summative Assessment - Reading Responses, Logs, Projects 
o Benchmark Assessment - DRA, Running Records, DIBELS 

Stage 3- Learning Plan 
 
Teaching Points:  In the Orientation to the Unit Section (Page XV) there is a pacing guide for Stone Fox to 
use for this Unit.  As you see fit, you can combine sessions. 
 

Bend I:  Making a Reading 
Life 

Teaching Points 

Session 1: Building a Reading 
Life 

Readers make plans to set themselves up for the best possible reading 
lives, and then they put those plans into action.  
We do this by:  

● Using memories of when reading was really great 
● Finding a good reading spot where I’m comfortable and can 

concentrate 
● Making a reading goal for how I can become a stronger reader 

*Create Anchor Chart: To Make Reading the Best if can be, I will… 
(page 18) 

Session 2:  Reading as if books 
are gold 

Readers can choose their relationship toward reading.  Readers can 
decide whether to read like curmudgeons or readers can choose to read 
as if books are gold.  (Model reading like a curmudgeon) 
We do this by: 

● Finding a good reading spot 
● Talking about books with a partner 
● Choosing books we love 
● Reading books like they’re gold!  

*Add to Anchor Chart: To Make Reading the Best if can be, I will... 

Session 3:  Finding 
Within-Reach Books, and 
Reading Tons of Them 

Readers learn to choose books that are just right for them and to monitor 
as they read, so they can spend their time reading lots of books with 
accuracy and comprehension. (Model reading a book that is too hard, 
too easy, and just right.)  *Create Anchor Chart (page 30)  

● Look at the book carefully 
● Read a few lines and look at: 

○ How fast can you read it? Too fast? Too slow? Do you 
understand it? 

○ How do you read the words?  With expression? Smooth 
or choppy? With punctuation? 

○ Do you understand all of the words? Most of them Get 
stuck on 5 or more? 

○ Do you understand the story? 
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*Decide if the book is too easy, hard or just-right.  

Session 4:  Setting Goals and 
Tracking Progress 

Readers learn that it helps to set clear reading goals and to track their 
progress toward those goals.  (Model filling out a reading log by 
creating one you will fill out for class read alouds) 

● Fill out reading log every time they read 
● Study reading patterns from the logs (types of books, stamina, 

etc.) 
● Set new goals when necessary 
● Monitor progress toward new goals. 

Session 5: Setting Up Systems to 
Find and Share Books 

*Inquiry Lesson* 
Readers can draw on their reading interests to create systems for finding 
and sharing books within a community of readers. 
 
Let’s work together to answer the question: “What are some systems 
that can help the readers in this class find really good books?”  
Prompt:  Let’s think about how we have found books we love in the past 
and what systems will work in our classroom. 

● Categorize books into bins 
● Schedule time to share favorite books 
● Rating special books (3 or 4 stars) 
● Invite class visitors to share favorite books 
● Create award winners 

Session 6: Reading in the 
Company of Partners 

Reading need not be a solitary enterprise, and you’ll help readers 
develop partnerships that support their reading. 

● Determine interview questions to find partner’s interests 
● Getting together with a partner 
● Interviewing each other and discussing common interests 

 
*Questions to Ask to Get to Know a Reading Partner- Page 59 

Bend II: Understanding the 
Story  

 

Teaching Points 
*This bend is a good spot to insert lessons from the book Comprehension 

Connections for predicting, questioning, making connections, inferring and 
synthesizing. 

Session 7: Readers Check for 
Comprehension 
 

Readers give themselves comprehension checks as they read, asking 
themselves questions to make sure they understand what is going on in 
their books.  
*Another option to teach this skill:Comprehension Connections  

Session 8: Follow Textual Clues 
as You Read 

Expert readers always think to themselves, “What mind-work does this 
text want me to do?  (Envisioning) Fiction texts sometimes signal for 
readers to make a movie in their mind as they read, and other times 
signal for readers to list, or collect information as they read. 
We do this by: 

● Reading a passage of the text 
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● Stop and Think: Am I making a movie in my mind? 
● Am I collecting information? Has the moving image stopped? 

*Share:  Students can share with their reading partners what they are 
picturing and keep in mind their mental pictures change as they keep 
reading.  

Session 9:  Predicting Readers draw on many elements to come up with predictions about the 
stories they read and as they continue to read, they reexamine their 
predictions in light of new information.  
 
*Another option to teach this skill: Comprehension Connections  

Session 10:  Making 
Higher-Level Predictions 

Readers make predictions that tell not only the main things they think 
are likely to happen later in the story, but also include details about how 
those things might happen.  They do this by drawing on specifics from 
the story and including details in their predictions.  

● Notice details in the story  
● Thinking about how the characters might factor in 
● Thinking about how what’s around the character might play a 

role. 
● Predicting how the next event in the story might happen. 

“Because of… I predict… will happen next…” 

Session 11: Retelling Stories Readers retell books as a way to lay out the story for others so it can be 
a topic for discussion, and for themselves so they can think it over.  
We do this by:  

● Reviewing the passage to be retold 
● Retelling the important parts  
● Reading on, linking the old part to the new 

Session 12: Lifting the Level of 
their Reading and Recruit 
Partners to Support Them 

“It takes two to read a book.”  Partners can work together to lift the level 
of each other’s reading work. 
We do this by: 

● Sharing parts in which you really pictured what is happening 
● Showing each other parts where your mental movie got blurry 

and then talking about those parts 
● Rereading parts to each other, making them sound like you are 

talking 
● Act out a scene that feels important 

Bend III: Tackling More 
Challenging Texts 

Teaching Points 

Session 13:  Tackling Complex 
Texts takes Grit 

It takes GRIT to be a great reader.  
Readers develop grit by: (*See chart on page 133) 

Session 14:  Figuring Out Hard 
Words 

Readers with grit move over the hurdle of hard words just like monster 
trucks climb over hurdles.  Readers never give up; they try one strategy 
and then another to figure out the hard words.  
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We do this by:  
● Chunking the word 
● Thinking about the story and how that can help us figure out the 

word. 
● Asking, “Does this look or sound like a word I know?” 
● Trying out the different sounds that letters make 

Session 15:  Using Textual 
Clues to Figure Out the 
Meaning of Unfamiliar Words 

When readers are flying through parts of a book and don’t know what’s 
happening, they need to use their grit.  They need to say to themselves, 
hold on! Figure out the hard words! Authors sometimes leave clues to 
help readers figure out tricky words.  

● Copy or Project on Smart Board lyrics to a song or use an 
excerpt from Stone Fox which contains unfamiliar vocabulary 
words that can be figured out based on contextual clues.  

Session 16:  Making Sense of 
Figurative Language 

When readers come upon confusing expressions in a text, their job is to 
use all they know about what has been going on to figure out what the 
expression might mean.  
*Use Thank you, Mr. Falker along with Stone Fox to help teach skill 
(page 160) 

Session 17:  Talking Back to 
The Text 

Readers must think when reading.  Ask yourself questions, “How 
could…? Why…? or Huh…?” Then readers muse over possible 
answers, rereading and rethinking.  

Session 18:  Raising the Level of 
Questions to Unearth Deeper 
Meaning 

Readers often ask a very specific, important question: “Why did the 
author include that?”  Knowing that authors do things on purpose, 
readers gather information from the text to try to answer that question.  

● Reading until we find a spot that seems important or confusing 
and asking, “Why did the author include …?” 

● Thinking/looking back in the text to gather information  
● Considering possible answers to your question.  This is 

important to the story because... 

Celebration Celebrate the ending of Stone Fox (or other read aloud) with a 
celebration of the unit  

 
Integrated accommodations and modifications for students with IEP’s, 504s, ELLs, and gifted and 
talented students: 

● The unit includes presentation of material through multiple modalities such as visual, auditory, 
kinesthetic to address the unique learning styles of all students.  

● Assign, assess and modify if necessary to address the specific needs of the learner. 
● Students will select from authentic literature at their independent and instructional reading levels. 
● The teacher will individually conference with each student to address specific needs of the reader. 
● The teacher will provide modified and/or alternate grade level checklists and rubrics to scaffold or 

stretch learning. 
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List of core instructional and supplemental materials: 
Mentor Texts/Read Alouds 
● Because of Winn Dixie, K. DiCamillo 

Bigmama’s, D. Crews 
Charlotte’s Web, E.B. White 
Fireflies!, J. Brinckloe 
The Paperboy, D. Pilkey 
Peter’s Chair, E.J. Keats 
Shortcut, D. Crews 
Stone Fox, J. R. Gardiner 
The Witch of Blackbird Pond, E.G. Speare 

 
Comprehension Connections by Tanny McGregor 
 
Units of Study for Teaching Reading, Grade 3 Unit 1, Building a Reading Life, Lucy Calkins, Kathleen Tolan, 
Teachers College Reading and Writing Project, Columbia University, 2015. 
 
The Reading Strategies Book:  Your Everything Guide to Developing Skilled Readers, Jennifer Serravallo, 
2015. 
 

 
Interdisciplinary Connections 
Social Studies:6.1.4.B.8 Compare ways people choose to use and distribute natural resources. 
Integration of 21st Century Skills and Life and Career Standard 
CRP1, 2, 4, 6, 8, 11 
 
Integration of the Technology Standard 
NJSLS.8.1 
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Grade  3 Unit 2:  Reading to Learn - Grasping Main Ideas and Text Structures 
Nonfiction (Expository and Narrative) 
 
Stage 1:  Desired Results 
Reading Level Benchmark:  N 
 
Unit Goals:  

● Readers will be able to explore expository and narrative non-fiction texts. 
● Readers will be able to identify the main ideas and details. 
● Readers will activate their schema before reading nonfiction texts to gain a deeper understanding of 

the concepts. 
● Readers will be able to identify the author’s slant and use the slant to inform how they read nonfiction 

texts. 
Essential Questions: 

● How can I read expository nonfiction texts in such a way that I can determine what is most important 
and consolidate information and ideas? 

● How can I read narrative nonfiction texts in such a way that I can identify story elements and read 
through different lenses? 

● How can I organize a rich nonfiction reading life for myself so that I read nonfiction often, and live 
towards goals that I set for myself as a nonfiction reader? 

● Can I use nonfiction reading strategies to “get” what expository texts are reading - to grasp the central 
ideas and supporting details? 

● How can I push my thinking so that I can grow ideas about a topic and elaborate on those ideas to 
move forward with my learning. 

Skills/Knowledge:  
● Readers will understand the importance of locating main ideas and supporting details. 
● Readers will be able to activate schema and synthesize it with new learned knowledge. 
● Readers will learn concrete ways to notice where in the context of the word the definition is 

likely to appear and actively adopt the technical lingo of whatever subject they are reading. 
● Readers will be able to identify author slant. 

NJSLS: 
W.3.2, 3.3, 3.7, 3.8, 3.10 
RF.3.3, 3.4 
RI.3.1, 3.2 3.3, 3.4, 3.5, 3.6, 3.8, 3.10 
RL.3.1, 3.2. 3.3, 3.4, 3.5, 3.10 
SL.3.1, 3.2, 3.3, 3.4 3.6 
L.3.1, 3.2, 3.3, 3.4a,b,c,d, 3.5a,b,c, 3.6 
Stage 2-Assessment  
 
Assessment: 

o Formative - Observations, Accountable Talk, Reading Conferences, Book Club 
o Summative Assessment - Reading Responses and Logs, Projects 
o Benchmark Assessment - DRA, Running Records, DIBELS 
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Stage 3- Learning Plan 
 
Teaching Points:  Bend I involves teaching children to read expository nonfiction with eagerness, interest, 
and fluency, ascertaining the main ideas and recognizing the infrastructure of a text.  
**In the beginning of unit, make a big deal out of the differences between reading fiction and reading 
expository texts.    Nonfiction readers are active and powerful. 
 

BEND I:  Determining 
Importance in Expository 
Texts 

TEACHING POINTS 

Session 1:  
Previewing Nonfiction 

● “You will teach the important message that readers of nonfiction 
texts are active, constructive readers.” 

● Nonfiction readers get ready to read by revving up their minds. 
Even before they start reading a text, they preview it, identify the 
parts, and think about how the book might go. 

● Anchor chart pg. 7 
● It’s helpful for students to see the portions of the text you are 

reading aloud (i.e., Table of Contents, Glossary, etc.) 
● Readers cull main ideas from articles and share 
● Ask, “What is this text about?”  

○ What are its parts and how do its parts go together? 
● Think: “What will this text mostly be about?  

○ What will it probably say? 
○ What do I already know about this topic? 

● Notice - subtopics seem important 
 

 

Session 2: 
Looking for Structure within a 
Nonfiction Text  

● Nonfiction readers of expository texts pause when they read to 
make little summaries in their minds.  In this class, we sometimes 
refer to those summaries as boxes and bullets.  Doing this helps 
readers take in and remember the important things in a text.  

● Boxes and Bullets: 
○ write the main idea and draw a box around it 
○ Then bullet each supporting detail under the box (pg. 17). 

● Mentoring Texts: What Adaptations Help Gorillas Survive? 
● Signs to watch for when choosing a book (Anchor Chart pg. 23). 
● This lesson is critical for third grade and may need to be 

repeated a few times with different texts and in social studies 
and science. 

Session 3: 
Gasping Main Ideas in 
Nonfiction Text 

● Nonfiction readers organize the bits of information in a nonfiction 
text into categories.  Sometimes texts have pop-out sentences that 
alert them to the big subtopics, the main ideas, and sometimes 
nonfiction readers just need to think and figure out how the 
information is organized. (anchor chart pg. 28). 

● Boxes and bullets chart pg. 29 - Read The Weird and Wonderful 
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Octopus by Anna Gratz (excerpt page 29). 
● As nonfiction readers read - be sure to note main ideas and 

supporting details - when your text turns to another main idea, 
record that main idea on a Post-it and stick it right into the text. 

○ Remember we know that after reading a chunk of text, we 
think over what we read and make a summary with main 
ideas and details or boxes and bullets. 

○ Review your boxes and bullets and ask, “How can I put all 
these into categories. 

■ What are the bigger categories here? 
○ Reread pop out sentences and ask, “It there a teaching 

point that pops out, and seems really big and important? 
 

 

Session 4: 
Becoming Experts and 
Teaching Others from 
Nonfiction Texts 

● Select passages from Frog and Toads, by Bobbie Kalman and 
Tammy Everts.  

● When nonfiction readers read texts, they can become experts and 
they can teach others what they know.  To teach someone, a 
reader needs to know the main ideas and the supporting details.  It 
helps to use an explaining voice and gestures and to use a 
teaching finger to point out illustrations. 

● By suggesting that reading turns children into experts and 
teachers, you invite children to role-play their way into positions 
of academic importance.  Giving kids access to power and 
influence is no small thing. 

● Anchor chart pg. 44 

Session 5: 
Tackling Complexity 

● In this session you will help your students with the challenge of 
drafting and revising a main idea.  Meanwhile, the session will 
give your students some extra time to continue reading for main 
ideas and supporting details and to teach each other what they 
learn.  

● Nonfiction readers read expository nonfiction and come up with 
what they think is the main idea of the passage, or part of the 
passage, they write (or think) that idea in pencil, expecting it will 
be revised as they continue to read.  The main idea is often 
revised by becoming either more specific or more general. 

● See anchor chart pg. 50. 
○ We read the text and look at pictures to help us come up 

with a main idea 
○ We jot down the main idea in pencil - the main idea may 

change 
○ As we continue to read and look at all the text features, 

there may come a time when we as readers, need a second 
main idea statement or need to change the original main 
idea. 
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○ Readers ask themselves, “Does this new part of the text fit 
with - or extend - the part I was just reading, or is this a 
new thing?” 

 

Session 6: 
Getting Better Requires Clear 
Goals and Deliberate Work 

● Two videos on Octopuses to synthesize 
● When nonfiction readers work to get better with a skill, it helps to 

take stock of your progress periodically and to set new goals for 
yourself.  Becoming more skilled as a reader requires that you 
have very clear goals and plans for reaching those goals. 

● Suggest readers begin working on another skill:  Cross Text(s) 
Synthesis 

● Nonfiction readers use what they learned while studying the 
learning progression to set goals for themselves. 

● Once nonfiction readers set goals for themselves, think, “What 
exactly can I do to try to work on that goal?” 

● Reflect on goal... 

BEND II:  
Lifting the Level of Thinking 
about Expository Texts 

TEACHING POINTS 

 
Session 7:  
Reading for Significance: 
Approaching Nonfiction 
Reading as a Learner 

● “If a reader begins with a small thought, this can grow into a big 
insight.” 

● Nonfiction readers will learn that to a very large extent, the 
difference between a boring text and a fascinating text is not the 
text itself; it is the person reading it.  And to be a fabulous 
nonfiction reader, you need to be the kind of person who finds the 
world to be a fascinating place. 

● Anchor chart pg. 65 
○ Get into small groups and study a given object (it can be 

anything: an empty box of chocolates with the name still 
attached; box of crayons,; two empty cereal boxes - allows 
for compare/contrast) 

○ Look at it as a curmudgeon would.  Share with your group 
the boring things you see. 

○ Now become a learner - Look at the object again and 
approach it in a curious, thoughtful way. - share your 
thoughts with classmates.  

● Nonfiction readers notice surprising parts of a text. 
● Anchor chart pg. 68:  Talking and Thinking in Response to Our 

Thinking. 
○ When we learn new information 
○ See a strong image 
○ Burst with curiosity 
○ Meet new words 
○ Come to the end of a section. 
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Session 8: 
Reading Differently because of 
Conversation 

● Readers read differently knowing they are going to be in 
conversations later.  They read, holding conversations in their 
minds.  

● Anchor chart pg. 73 
● “It takes two to read a book” pg. 77 - partners discuss what they 

are thinking. 
○ One way to start a conversation is to locate a big idea and 

talk back to the idea. 
○ Take an interesting point your text is making and try to 

think more about it. 
○ Use thought prompts to extend thinking: 

■ I can picture how this goes… 
■ The weird thing about this is… 
■ This makes me think that… But I wonder... 

Session 9: 
Distinguishing Your Own 
Opinion from That of the 
Author 

● “Look Out for Those Teeth!” section from Gorillas. 
● When nonfiction readers read informational texts, skilled readers 

can talk back to the author’s ideas about a topic just like they 
might talk back to a character’s ideas about something, or to a 
parent’s ideas about something.  Sometimes a reader says, “I see 
what you are saying, but I see things differently.” 

● Teacher’s note:  point of view vs perspective:  many use the terms 
interchangeably, TC does the same with perspective and opinion. 
POV is often used to describe if a source is written in first or 
secondhand.  However, high-stakes tests for third grade use POV 
to describe stance/opinion. 

● See examples on page 81 for reader’s opinion matching and 
disagreeing with author’s slant. 

● Anchor for determining perspective pg. 84 
 

Session 10: 
Lifting the Level of Students’ 
Talk 

● This session signifies the end of Bend II.  Shift from a focus on 
reading and thinking about expository texts to a focus on reading 
and thinking about narrative nonfiction texts. 

● Nonfiction readers now have the skills to conduct productive 
book talks:  show a transcript of a problematic book talk and ask 
students to act that out, role-playing, and then suggest they rewind 
that book talk and try another draft of it, taking with a partner in a 
way that begins the same but then departs from the transcript, 
improving it. 

● Anchor chart pg. 86 
● Qualities of great conversations: 

○ The listener gets the speaker saying more and more 
(e.g.,nods, gestures, and emotions). 

○ The conversation stays for a while on 
interesting/important things. 

○ The speaker talks about big important stuff and specific 
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concrete details. 
○ The conversation ends up going back and forth 
○ New ideas come up 
○ In a text-talk, the text is cited and the talk stays close to 

the text. 

BEND III: 
Synthesizing and Growing 
Ideas in Narrative Nonfiction 

Teaching Points 

Session 11: 
Using Text Structure to Hold 
on to Meaning in Narrative 
Nonfiction 

● As anglers use different hooks for different fish, readers use 
different ways of reading depending on if a nonfiction text is an 
expository text or a story.  Readers of nonfiction stories use their 
knowledge of how stories go to organize their understanding of 
the text.  

● Many nonfiction texts are stories.  
● Enlarge an example of a biography - use biography of Ezra Jack 

Keats from University of Southern Mississippi: 
www.lib.usm.edu/degrummond/ezra_keats/keats_bio.html 

● Story Elements anchor chart p. 94 
● Questions Narrative Nonfiction Reader Can Ask - chart pg. 97 

Session 12: 
Summarizing Narrative 
Nonfiction 

● When nonfiction readers read true stories about a person or an 
event in history, they usually know from the start why the person 
or event is famous.  They know LeBron James is famous for 
basketball.  They know the end of the story.  This clues readers 
into the details that will turn out to be important because they 
relate to the climactic ending. 

○ Think about why the person is famous and what the theme 
to the story is… 

○ Summarize the story by telling the main story and 
thinking about what the character wants (character = 
subject)... 

○ Tell the plotline, and what was important early on and 
how it connects to what they are known for.  What details 
from their early life fit in? 

○ Add the influences and early signs that helped the person 
turn out the way he/she is… 

○ Summarize with the most important details, events, and 
story line by including all the parts that contribute. 
 

Session 13: 
Tackling Hard Words that 
Complicate Meaning 

● Nonfiction readers do not just stop when they come across a hard 
word, but they do stop to figure out tricky parts when they get 
confused or lose meaning.  

○ Model how to solve for an unknown word. 
● Strategies for figuring out tough vocabulary (chart p. 108). 

○ Chunking the words and listening for a word they know 
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and a word that makes sense 
○ Thinking about a story and what is going on 
○ Asking, “Does it look like a word I know?” 
○ Asking, “Does it sound like a word I know?” 
○ Trying out the different sounds a vowel or consonant 

makes. 
○ Using textual clues that help figure out the meaning of 

hard words. 
○ Using context clues to figure out which noun a pronoun 

represents. 

Session 14: 
Reading Biographies through 
Different Lenses 

● Visual aid:  sunglasses (colored lens ideal) 
● Excerpt from The Story of Ruby Bridges by Robert Cole 
● Nonfiction readers of narrative nonfiction read through different 

lenses.  One of those lenses is the lens of the story.  We’ve talked 
about that.  But narrative nonfiction is still nonfiction, which 
means it is meant to teach.  So another lens through which readers 
of narrative nonfiction view texts is the lens of reading-to-learn 
information. 

○ Pay attention to their traits, obstacles, and achievements 
○ Pay attention to the person’s life story, but to learn more 

about the world - about events in history, about what life 
was like during a time period - or to learn about a topic 

○ Create a timeline of their life while taking notes about the 
nonfiction we are learning. 

○ Readers could then make boxes and bullets notes (and 
thinking) out of what they were learning just the same as 
when reading expository nonfiction texts.  

○ Teacher:  share from a biography about a person’s life and 
traits.  In “The Story of Ruby Bridges,” by Robert Coles, 
study a section of text through the lens of reading for 
information. 

Session 15: 
Seeking Underlying Ideas in 
True Stories 

● Excerpt from Ezra Jack Keats Biography 
● Sometimes in narrative nonfiction, the author does not come right 

out and tell you the main idea.  But for it to be a well-written 
story, there is a main idea, or you can say, a reason to tell the 
story.  

○ “What did the main subject learn?” 
○ When the character meets challenge, what helps? If there a 

life lesson for everyone in this? 
 

Session 16: 
Bringing Your Narrative 
Nonfiction Lenses to a 
Broader Range of Text 

● Cactus Hotel by Brenda Z. Guiberson 
● Another narrative nonfiction book 
● Nonfiction readers use strategies they developed for reading 

biographies on any text that is narrative nonfiction.  They read 
books about the life of a lobster or about the colonists coming to 
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Plymouth - just as they read stories thinking about the main 
character’s traits, wants and struggles. 

● Produce a synthesis of narrative text by leaning on the 
“Somebody… wanted….but...so…” (chart 133). 

Session 17:  Identifying When 
a Text is Hybrid Nonfiction 
and Adjusting Accordingly.  

● A hybrid text - excerpt from George Washington’s Breakfast. 
● When nonfiction readers read a hybrid text, they always think to 

themselves, “What mind-work does this part of the text want me 
to do?  The parts that are narrative signal for readers to read them 
like stories, and the parts that are expository signal for the reader 
to read, collect main ideas and supporting details. 

● Readers be alert for when a text structure shifts and that readers 
need to respond to those cues by shifting their way of reading the 
text. 

○ Notice if the section of text names a person and begins 
telling you what the person is saying, doing, and thinking, 
then the style of writing is probably a story. 

○ If the section of text reads like a report, has topic 
sentences, and the author uses a teaching voice, then the 
style of writing is probably expository. 

● Shift the way we read, in a story voice or explaining, and the way 
we takes notes for when the text structure changes. 

● Chart 142 - To Learn from Expository Texts: 
○ Pause after a chunk to grasp the main ideas/supporting 

details. 
○ If no subheadings, chunk the text yourself and find the 

main idea 
○ Teach others what you learn. 
○ Revise your idea of the text’s main idea as you read on. 
○ Let the text spark conversations. 

● See chart on page 146 - Story Elements 

Session 18: 
Becoming Your Own Reading 
Coach 

● Nonfiction readers learn that self-assessment is the way you 
become your own coach. 

● Mentor text to ask students to jot a Post-it for Gorillas by Lori 
McManus.  

○ Think about what we are doing well and how they can get 
stronger 

○ Use the Informational Reading Learning Progression to 
assess a summary or main idea we wrote 

○ Look for what we did well, and set a goal for what we can 
do better! 

Session 19: 
Celebration 

● You will be a nonfiction reader wherever you go.  There are 
opportunities for nonfiction reading all around us.  Therefore, you 
need to build monuments so that you won’t ever forget the ways 
you’ve grown as readers, teachers, and experts. 
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Integrated accommodations and modifications for students with IEPs, 504s, ELLs, and gifted and 
talented students: 

● The unit includes presentation of material through multiple modalities such as visual, auditory, 
kinesthetic to address the unique learning styles of all students.  

● Assign, assess and modify if necessary to address the specific needs of the learner. 
● Students will select from authentic literature at their independent and instructional reading levels. 
● The teacher will individually conference with each student to address specific needs of the reader. 
● The teacher will provide modified and/or alternate grade level checklists and rubrics to scaffold or 

stretch learning. 
List of core instructional and supplemental materials: 
Mentoring Texts / Read Alouds: 
A New View of the Solar System by D. A. Aguilar 
Life in a Rotten Log by K. Atkinson 
Inventions:  Pop-up Models from the Drawings of Leonardo da Vinci 
Bark, Jaspre; paper engineering, D. Hawcock 
An Introduction to Insects by B. Bird & J. Short 
Linnea’s Windowsill Garden by C. Bjork & L. Anderson 
Spotlight on Spiders by D. Clyne 
Whales by L. Dow 
Black Holes by H. Couper and N. Henbest 
Bodies form the Ice:  Melting Glaciers and the Recovery of the Past by J. M. Deem 
Bugwise by P. Hickman 
Frogs and Toads by B. Kalman 
Gorillas (Living in the Wild:  Primates) by Lori McManus 
The Weird and Wonderful Octopus by Anna Gratz 
The Story of Ruby Bridges by R. Coles 
 
Required Texts: 
 
Comprehension Connections by Tanny McGregor 
 
Units of Study for Teaching Reading, Grade 3 Unit 1, Building a Reading Life, Lucy Calkins, Kathleen Tolan, 
Teachers College Reading and Writing Project, Columbia University, 2015. 
 
The Reading Strategies Book:  Your Everything Guide to Developing Skilled Readers, Jennifer Serravallo, 
2015. 
Interdisciplinary Connections 
NJSLSA.W3. Write narratives to develop real or imagined experiences or events using effective technique, 
well-chosen details, and well-structured event sequences. 
Integration of 21st Century Skills and Life and Career Standard 
CRP1, 2, 4, 6, 8, 11 
Integration of the Technology Standard 
NJSLS.8.1 
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Grade 3  Unit 3:  Character Studies 
 
Stage 1:  Desired Results 
Benchmark: M/N 
Unit Goals: 

● Readers will grow theories about characters by reading closely and making inferences. 
● Readers will deepen their understanding of characters through predicting, inferencing, envisioning, 

and synthesizing.  
● Readers will compare and contrast characters across texts. 
● Readers will learn life lessons from characters and apply those lessons to their own lives.  

Essential Questions: 
● How do readers get to know a character? 
● How do readers follow a character’s journey? 
● How do readers build theories about characters? 
● How do readers compare and contrast characters across books?  
● How do readers grow and learn lessons from the characters in their books? 

Skills/Knowledge:  
● Readers step into the shoes of different characters and pay attention to moments when they face big 

challenges as well as how they resolve these challenges.  
● Readers compare characters and the lessons they learn within and across stories.  
● Readers will grow theories about characters by reading closely and inferring based on the characters 

actions. 
● Readers will envision and make predictions about the characters and the story.  

 
NJSLS: 

● RF.3.3, 3.4 
● RL.3.1-3.10 
● SL.3.1-3.4, 3.6 
● L.3.1-3.6 

Stage 2-Assessment Evidence 
 
Assessment: 

o Formative - Observations, Accountable Talk, Reading Conferences, Book Clubs 
o Summative Assessment - Reading Responses, Logs, Projects 
o Benchmark Assessment - DRA, Running Records, DIBELS 

Stage 3- Learning Plan 
 
 

BEND I - Getting to 
Know a Character as a 
Friend 

TEACHING POINTS 

Session 1 - Readers 
Notice How a New 
Character Talks and 
Walks 

Readers get to know the main character in their book by paying attention to 
how they act and what they say.  Readers do this by: 

● Keeping the characters in mind while reading. 
● Noticing how the characters talk. 
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● Noticing how the characters act and what they do. 

Session 2 - From 
Observations to ideas: 
Readers Think, “What is 
My Character Like?” 

Readers will use their prior observations about characters to come up with an 
idea about the character.  Readers to this by: 

● Studying what the character says and does. 
● Thinking, “What does this tell me about the character?” 

Session 3 - Noticing 
Patterns, Seeing More: 
Growing Theories about a 
Character 

Readers notice patterns in a character’s behavior, and can use this information 
to develop a theory about the character.  Readers do this by: 

● Rereading/rethinking what has been read so far. 
● Thinking, “What do I see this character doing again and again?” 
● Developing a bigger idea about the character. 

Session 4 - Growing 
Bigger Theories about a 
Character:  Asking Why 

Readers can use their initial theories to dig deeper and grow the theory further. 
Readers can do this by: 

● Asking, “Why might the character be like this?” 
● Searching for text for evidence. 
● Coming up with a deeper theory. 

Session 5 - Using 
Theories about 
Characters to Predict 

Readers use their knowledge about characters to make predictions.  Readers 
can do this by: 

● Thinking about who the character is. 
● Thinking about what matters to him/her. 
● Predict what will happen in the next scene.  

Session 6 - Taking Stock 
and Self Assessing: 
Looking at Checklists, 
Noticing Strengths and 
Weaknesses, and Making 
New Reading Goals 

Readers set clear goals for themselves.  Readers do this by: 
● Studying their work and noticing strengths and weaknesses. 
● Asking, “How can I develop stronger ideas about my character. 
● “What goals can I set that will help me read even better. 

 
 

BEND II - Following a 
Character’s Journey 

TEACHING POINT 
*This bend introduces book clubs to use alongside the teaching points. 
You may wish to spend time prior to the next sessions doing book talks, 
establishing expectation and protocols, creating team names, setting up 
reading calendars, etc.  See pg. 76 for further information.  
Some books that are mentioned within the unit as possible texts are: 
The Hundred Dresses by E. Estes 
Amber Brown - P. Danziger 
My Name is Maria Isabel - A. Ada 
Judy Moody - M. McDonald 
Sable - K. Hesse 

Session 7 - Stories are 
Shaped Like a Mountain: 
Readers Watch 
Characters Go Up and 
Down 

Readers recognize that characters travel along a story mountain and will face a 
problem that will eventually be resolved.  Readers do this by: 

● Noticing the problem faced by the character. 
● Watching out for a turning point. 
● Identifying the resolution to the problem.  
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Session 8 - Readers expect 
characters to face and 
react to trouble 

Readers expect characters to face problems, and pay attention to how the 
characters react to these problems.  Readers do this by: 

● Noticing the problem the character faces. 
● Studying what the character says and how he/she reacts. 

Session 9 - Readers notice 
the roles secondary 
characters play in the 
main character’s journey 

Readers pay close attention to the roles that secondary characters in a story 
play in the main character’s journey.  Readers do this by: 

● Why is this character in the story? 
● Considering the role of the secondary character - are they an advisor, 

friend, or challenger? 
● Thinking about how this character affects the main character.  

Session 10 - Noticing the 
roles illustrations play in 
a story 
 
*Use Peter’s Chair as 
mentor text. 

Readers pay attention to illustrations and the role they play in the story. 
Readers do this by: 

● Asking, “Why might authors include illustrations?  
● Asking, “What do pictures contribute or add to the stories?” 

 

Session 11 - Readers pay 
close attention to the 
climax of a story, noticing 
how the main character is 
tested 

Readers anticipate and pay close attention to the climax of a story to see how 
their character is tested.  Readers do this by: 

● Asking, “What is my character facing and why is this important?” 
 
 

Session 12 - Readers 
notice how a character 
resolves big trouble 

Readers notice how a character resolves their biggest problem.  Readers do 
this by: 

● Reading to the end of the story. 
● Thinking, “What strength does the character draw on to solve the 

problem? 
● Answering, “How does the character change?” 

Session 13 - Readers 
learn lessons alongside 
their characters 

Readers learn life lessons from reading right along with their characters. 
Readers do this by: 

● Asking, “What does the character know now that he didn’t know at the 
start of the story? 

● Asking, “What have I learned that I can now apply to my own life? 

Session 14 - Lingering 
with a story after it’s 
done:  Looking back to 
analyze author’s craft 

Readers look back and analyze the author's craft and notice what the author 
did  to engage and thrill the reader?  Readers do this by: 

● Identifying key parts in the text and connecting it to other parts in the 
story. 

● Questioning why the author chose to do certain things like starting or 
ending the story in a certain way, or having the character act in a 
certain way, etc. 

BEND III - Comparing 
and Contrasting 

TEACHING POINTS 
*At the end of Bend II, students should finish reading their first book club 
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Characters Across Books selection.  For Bend III, students will tackle a new book in order to 
compare/contrast characters across books. 
 
*You will use Make Way for Dyamonde Daniel by Nikki Grimes to compare to 
Because of Winn-Dixie throughout this bend  

Session 15 - Comparing 
characters:  Noticing 
Similarities and 
Differences  

Readers compare characters; noting the similarities and differences between 
them.  Readers do this by: 

● Looking at what they do, how they talk, what they care about, how 
they act. 

● Deciding how they are the same and different. 

Session 16 - Readers 
compare the problems 
characters face - and their 
reactions 

Readers compare how different characters react to their problems.  Readers do 
this by: 

● Paying attention to the problem each character faces and noting how 
each character reacts. 

● Deciding if the reactions are the same or different. 

Session 17 - Readers Ask, 
“What makes you say 
that?” Engaging in 
text-based 
mini-arguments about 
characters 

Readers develop debatable ideas about characters across books by exploring a 
big question with no one “right” answer.  They use mini-arguments to share 
ideas and support them text based evidence.  Readers do this by: 

● Starting with a question like, “Which character is more (trait)?” 
● Looking for evidence from the text. 
● Having a mini-debate with a partner or group. 

 

Session 18 - Comparing 
and contrasting the 
lessons characters learn 

Readers compare themes and lessons learned from characters across books. 
Readers do this by: 

● Noticing how two main characters resolve their challenges. 
● Identifying the lesson each character learned. 
● Thinking, “Are the lessons similar or different?” 

Session 19 - Celebration Teacher choice or follow suggested activities on pages 170-172 

 
Integrated accommodations and modifications for students with IEP’s 504s, ELLs, and gifted and 
talented students: 

● The unit includes presentation of material through multiple modalities such as visual, auditory, 
kinesthetic to address the unique learning styles of all students.  

● Assign, assess and modify if necessary to address the specific needs of the learner. 
● Students will select from authentic literature at their independent and instructional reading levels. 
● The teacher will individually conference with each student to address specific needs of the reader. 
● The teacher will provide modified and/or alternate grade level checklists and rubrics to scaffold or 

stretch learning. 
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List of core instructional and supplemental materials: 
● Units of Study for Teaching Reading:  Character Studies by Julia Mooney and Kristin Smith  
● A Guide to the Reading Workshop, Intermediate Grades; Lucy Calkins  
● Online Resources for Teaching Writing; Lucy Calkins  
● website: www.readingandwritingproject.org/resources 
● The Reading Strategies Book: Your Everything Guide to Developing Skilled Readers; Jennifer 

Serravallo 
 
Suggested Read Alouds: 
*Stone Fox; John Reynolds Gardiner (P)  
*Because of Winn Dixie; Kate DiCamillo ® 
 
Book Club Options and Mentor Texts: 
The Hundred Dresses by E. Estes 
Amber Brown - P. Danziger 
My Name is Maria Isabel - A. Ada 
Stone Fox - J. Gardiner (used to be a 4th grade read aloud and there are multiple copies) 
Judy Moody - M. McDonald 
Sable - K. Hesse 
Peter’s Chair by E. Keats 
 
Interdisciplinary Connections: 
NJSLSA.W3. Write narratives to develop real or imagined experiences or events using effective technique, 
well-chosen details, and well-structured event sequences. 
 
Integration of 21st Century Skills and Life and Career Standard 
CRP1, 2, 4, 6, 8, 11 
 
Integration of the Technology Standard 
NJSLS.8.1 
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Grade 3 Unit 4:  Research Clubs 
 
Stage 1:  Desired Results 
Benchmark: Level N and above 
Unit Overview: This unit reinforces nonfiction reading skills while students are in clubs.  
In bend I children will be taught to preview not just a text but a collection of texts. In bend II students will 
study another related topic, comparing and contrasting. This bend supports transference and text structure. 
Finally, in bend III each club will study an overarching concept like adaptation, life cycles, habitats, 
landforms, noting how that concept applies to the topics they have studied in their clubs —synthesizing , 
comparing, and contrasting. The unit ends with students applying their knowledge to a real world problem: 
investigating, planning, and presenting ideas.  
Unit Goals:  

● Readers learn factual information from informational texts. 
● Readers become experts about a topic and share that information with other readers 
● Readers will apply nonfiction reading strategies to aid in understanding content-based texts. 

Essential Questions: 
● What provocative questions will foster inquiry, understanding and transfer of learning? 
● How can I use all that I know about nonfiction reading and writing in order to launch a research 

inquiry about a topic? 
● How can I learn about a topic using a variety of different kinds of texts and lenses to fuel my 

research? 
● How can I research a second topic, doing this work with greater independence, and then apply what I 

learn to help me understand another topic? 
● How is one topic similar to and different from another topic I’ve studied- and what factors contribute 

to those similarities and differences? 
Skills/Knowledge:  

● Readers will conduct research about unfamiliar topic.  
● Readers will identify important and unimportant parts in order to read quickly. 
● Readers will break apart the main topic into smaller sub-topics. 
● Readers will grow ideas about their research topic. 
● Readers will ask and answer questions as they read. 
● Readers will create boxes and bullets to organize information they read in nonfiction texts.  

NJSLS: 
● RF.3.3 A-D, 3.4 A-C 
● RI.3.1-3.10 
● SL.3.1-3.4, 3.6 
● L.3.1 A-I, 3.2 A-G, 3.3 A&B, 3.4 A-D, 3.5 A-C, 3.6 

Stage 2-Assessment  
 
Assessment: 

o Formative - Observations, Accountable Talk, Reading Conferences, Book Clubs 
o Summative Assessment - Reading Responses, Logs, Projects 
o Benchmark Assessment - DRA, Running Records, DIBELS 
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Stage 3- Learning Plan 
 
Teaching Points: 
*Bend I: Recommended to gather text sets on half a dozen animals and place them in bins.  Create a club 
folder and make sure there is at least 1 penguin book in the bin for the first lesson. You will use penguins as 
the class topic for the mini-lessons and should consider putting specific children who will need support in 
this group to help them along. 

Bend I:  Researching a Topic Teaching Points 

Session 1: Revving Up for a 
Research Project 

Researchers get started learning about a topic by doing 3 things: We 
look over our resources, we read an easy overview book, and we skim 
the table of contents and illustrations to glean main subtopics. 

Session 2:  Cross-Text Synthesis Researchers dig into a topic, they often identify subtopics within it, and 
as they read more about the subtopics, they synthesize the information 
the way experts do. 
We do this by: 

1. We scan through additional books to find another book with 
similar subtopic. 

2. We reread the subsection of the easy text first to get that 
information in your head. 

3. We read aloud the related subsection of a second text. 
4. We visualize the two pieces to confirm they go together. 

Session 3:  Using the Lingo of 
Experts 

As readers read more about a subject, they learn and use that subject’s 
technical vocabulary, or lingo, of that subject.  
*Encourage students to create a word bank, glossary or use index 
cards to continue adding new words onto. 

Session 4:  Zeal Matters: 
Pursuing Collaborative Inquiries 
with Commitment 

Strong readers investigate the answer to this question:  How do you 
make the decision to read as if you are digging for treasure? 

● Listen to a song (page 32) and think how it teaches us to keep 
our energy up 

● Talk it over with your club members 
● Groups can share and add to the anchor chart: Keeping our 

Energy High! (page 34) 

Session 5: Growing Ideas about 
Nonfiction 

Readers can get ideas about nonfiction by paying close attention to the 
traits, motivations, and struggles of their nonfiction subject. 

● We reread important parts. 
● We pause and think, “What is the subject doing?”  
● We think, “What can we infer about this behavior?” What does 

it suggest 
● We look at the words the author used to describe the behaviors 
● We think and jot….“What is the big idea?” (examples on pg. 

43) 

Session 6:  Researchers Ask Researchers don’t just collect information, they also think about that 
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Questions information. Researcher’s work to answer the question, why, and then 
try to think of possible answers.  Readers then read on, testing theories. 

● Students can look back at their notes to generate more complex 
ideas.  Ask yourself, “How are my ideas changing?” (Example 
on pg. 45) 

Bend II:  A Second Cycle of 
Research  

Teaching Points 
*Students will transfer what they learned while studying one animal to 

the study of another animal. Questions to get readers to read more 
closely are:  “Why might the author have chosen to include this 

particular bit of information? Why did the author choose to give this 
information in this particular order? What does the author want me to 

know and think when I read this part of the text?” 
*Use frogs as your second animal to model 

Session 7: Planning a Second 
Study  

Nonfiction readers plan how to study a new topic, using all they know 
about reading and research strategies. 

● We look at charts to remind ourselves of strategies.  
● We think of the reading work we do well. 
● We preview the text and make a plan. 
● We talk it over with our club. 

Session 8:  Reading with Volume 
and Fluency 

Nonfiction readers use an explaining voice to read with fluency. 
● Create anchor chart Narrators of Nonfiction use their 

voices….(Page 62) 

Session 9:  Readers notice text 
structures and use them to 
organize their learning  

When readers are trying to learn about a subject, it doesn’t work to just 
put a zillion facts in one huge list. It helps to make subsections in your 
notes, and to pop out the main ideas, showing how the smaller details 
go with them. 

● We stop to take look at the structure of our text. 
● We think, “What type of structure is this?” 
●  We take notes following that structure (boxes and bullets, 

web). 
*Recommended to remind students of transition words as clues to 
organizational structures 

Session 10: Compare and 
Contrast 

Readers recognize when authors use a compare-and-contrast structure 
in their nonfiction texts. 

● Read the text  
● Stop and think, “How is this text structured?” 
● Use keywords to help identify clues: similar, different, both, in 

contrast  
● Decide on a note-taking structure: T-chart, Venn diagram 

Session 11:  Cause and Effect Readers recognize when authors use a cause-and-effect structure in 
their nonfiction texts. 

● Read the text  
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● Stop and think, “How is this text structured?” 
● Use keywords to help identify clues: similar, different, both, in 

contrast  
● Decide on a note-taking structure: T-chart, Venn diagram 

Session 12: Reading Closely; 
Thinking Deeply 

Nonfiction readers carefully consider the choices made by an author, 
and they read closely to understand why the author made those choices.  

● We read on the lookout for specific type of structures. 
● We stop and think, “Why might the author have chosen to 

include this particular bit of information?” 
● We ask, “What does the author want me to know when I read 

this part of the text?” 
● We talk with our partners to grow ideas. 

Bend III: Synthesizing, 
Comparing, and Contrasting 

Teaching Points 
*Culminating Portion 

Clubs will use the two animals studied and focus on a specific 
subsection (ex. lifecycle) and think across that topic.  How are the two 

animals similar/different? 

Session 13: Experts widen their 
field of focus and see patterns 

As readers develop expertise on a topic, nonfiction readers go from 
learning about specific related topics (such as penguins or frogs) to 
learning about their bigger field of knowledge (animals kingdom). As a 
researcher’s focus gets bigger, the researcher thinks more about 
patterns and relationships. 

● Researchers lay out books you’ve studied and look across table 
of contents to find similar subsections  

● Researchers read sections and think, “What are some patterns 
and relationships we notice?” 

● Use sentence stems to compare and contrast ideas with your 
partner: 

____ and ____ are alike because… 
____and ____ have differences too. One 
difference is… 
Both ____and ____ are … 

Session 14: Asking questions, 
Growing big ideas 

When readers research the similarities and differences between the 
things they are studying, they ask, “Why?” Are others the same? What 
explains this? These questions lead to more thinking, more 
talking—and to more reading! 

● Researchers read two passages related to a subtopic and think 
about their similarities and differences. 

● Researchers ask, “Why are these same? What explains this?” 
● Researchers think about possible answers, “Could it be…?”  
● Researchers read to find out more, this time guided by questions 

and hunches—we build theories. 
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Session 15: Pursuing Questions Reading experts don’t just think about their topic. Experts also think 
about their process (This can be done as a fishbowl). 

● We reread our work. 
● We name what we did and ask, “What should I do next?” 
● We take stock. We go forward, with a plan. 

Session 16: Developing 
evidence-based theories 

Once researchers have read books, collected information, studied 
patterns, and grown theories, they are ready to do more. They ask: 
“What does the evidence suggest and how can I study all the evidence 
to grow new evidence based theories?” 

● We talk over our notes with our club members asking, “What 
does the evidence suggest? 

● We use the evidence to grow new theories and write them in our 
reading notebook. 

● As we read, we stop at important parts—gathering evidence to 
support those theories. 

Session 17:  Adding to theories 
by researching big-picture 
concepts 

Researchers study all of the evidence they find to grow new 
evidenced-based theories 

● We read from a short text with general information about topic. 
● We stop and ask, “How does this text help us think more about 

our theory?” 
● We reread it, underlining key parts that relate to our big theory. 
● We use the information to say more about our topic. 

Session 18:  Learning to apply 
the knowledge readers develop 
through their research 

When researching a solution to a real-world problem, it helps to think 
about all of the aspects of the problem. Researchers ask themselves, 
“How might I go about solving this problem? What information will I 
need, and where can I get it? Then, make a plan. 

● Read over a list of problems. Ask yourself, “Am I interested in 
this problem?” 

● Do I have knowledge to tackle this problem?We list some of 
questions to ask. 

● Ask, “What could I read or reread to learn something related to 
the problem? 

● Read, looking for information that relates to the problem.  
● Try to find connections by saying, “Maybe this relates 

because…”Plan how your group will work.  

Session 19:  Celebration Celebrate the information the readers learned, the ideas readers have 
grown, and the ways readers can apply their learning to real word 
problems.  
Passionate nonfiction reading can inspire world changing ideas and 
actions 
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Integrated accommodations and modifications for students with IEP’s 504s, ELLs, and gifted and 
talented students: 

● The unit includes presentation of material through multiple modalities such as visual, auditory, 
kinesthetic to address the unique learning styles of all students.  

● Assign, assess and modify if necessary to address the specific needs of the learner. 
● Students will select from authentic literature at their independent and instructional reading levels. 
● The teacher will individually conference with each student to address specific needs of the reader. 
● The teacher will provide modified and/or alternate grade level checklists and rubrics to scaffold or 

stretch learning. 
List of core instructional and supplemental materials: 
Units of Study for Teaching Reading, Grade 3 Unit 4, Building a Reading Life, Lucy Calkins, Kathleen Tolan, 
Teachers College Reading and Writing Project, Columbia University, 2015. 
 
The Reading Strategies Book:  Your Everything Guide to Developing Skilled Readers, Jennifer Serravallo, 
2015. 
 
Mentor Texts/Read Alouds 
● National Geographic 
● Archaeology magazine 
● Cobblestone 
● Shimmy Shimmy Shimmy like My Sister Kate: Looking at the Harlem Renaissance by Nikki Giovanni 
● On My Journey Now: Looking at African American History Through the Spirituals by Nikki Giovanni 
● Rose That Grew From Concrete by Nikki Giovanni 
● The Midnight Ride of Paul Revere by Henry Wadsworth Longfellow 
● Songs by Bob Dylan 
● Octopus by Harry Abrams 
● Under the Sea: Hidden World by C. Delafosse 
● A Look Inside Sharks and Rays by K. Banister 
● Shark Attack! DK Readers 
● Life Cycle of an Emperor Penguin by Bobbie Kalman 
● The Penguin by Beatrice Fontanel 
 
Interdisciplinary Connections 
NJSLSA.W3. Write narratives to develop real or imagined experiences or events using effective technique, 
well-chosen details, and well-structured event sequences. 
 
Integration of 21st Century Skills and Life and Career Standard 
CRP1, 2, 4, 6, 8, 11 
 
Integration of the Technology Standard 
NJSLS.8.1 
 
Integration of 21st Century Skills and Life and Career Standard 
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CRP1, 2, 4, 6, 8, 11 
 

 
 

Grade 3  Unit 5:  On Demand 
 
Stage 1:  Desired Results 
Benchmark: Reading Level O/P 
 
Unit Goals: 

● Readers use strategies to chunk on-demand reading passages.  Readers use strategies to answer 
multiple-choice and open-ended questions.  

Essential Questions: 
●  What is a narrative text?  
● What is an expository text?  
● How can we chunk the information in a narrative text?  
● How can we chunk the information in an expository text?  
● What strategies can we use to answer multiple-choice questions?  
● What strategies can we use to answer open-ended questions?  

 
Skills/Knowledge:  

● Students will be able apply skills and strategies from previous genre units to dissect reading passages.  
●  Students will be able to use various strategies to answer multiple-choice and open-ended questions.  

NJLS  
RL.3. 1-10  
RI.3. 1-10  
FS.3. 3, 4  
 
Stage 2-Assessment  
 
Assessment: 

o Formative - Observations, Accountable Talk, Reading Conferences, Book Clubs 
o Summative Assessment - Reading Responses, Logs, Projects 
o Benchmark Assessment - DRA, Running Records, DIBELS 

Stage 3- Learning Plan 
 
Teaching Points:  
NARRATIVE:  

● Readers identify narrative text and use a framework to organize the information (character, setting, 
problem, solution).  

● Readers are alert for what kind of people the characters are.  
○ What do they want?  
○ What challenges do they face?  
○ How do they overcome those challenges?  
○ How do they change? o What do they achieve?  
○ What lessons are learned?  

● Readers identify different types of multiple choices questions and use different strategies to answer 
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them by asking themselves…”What is this question asking me to do?” (Ex. main idea questions, detail 
questions, inference questions).  

● Readers can spot different categories of questions through tricky wording.  
● Readers answer multiple choice questions by using the strategies cross out, look back and hide & 

think. 
●  Readers use the strategy Restate, Answer, Evidence/Explain, Evidence/Explain, Wrap Up to answer 

open-ended questions.  
 
EXPOSITORY:  

● Readers identify expository text and use a framework to organize and chunk the information 
(boxes/bullets in the margins).  

● Readers stop frequently while reading and ask themselves…”What did I just read?”  
● Readers identify the different types of multiple choices questions and use different strategies to 

answer them by asking themselves…”What is this question asking me to do?” (Ex. main idea 
questions, detail questions, inference questions).  

● Readers can spot different categories of questions through tricky wording.  
● Readers answer multiple choice questions by using the strategies cross out, look back and hide & 

think.  Readers use the strategy Restate, Answer, Evidence/Explain, Evidence/Explain, Wrap Up to 
answer open-ended questions. (Lessons follow a pattern of whole group work, heavy partner work, 
less partner support, and independent work). 

Integrated accommodations and modifications for students with IEP’s 504s, ELLs, and gifted and 
talented students: 

● The unit includes presentation of material through multiple modalities such as visual, auditory, 
kinesthetic to address the unique learning styles of all students.  

● Assign, assess and modify if necessary to address the specific needs of the learner. 
● Students will select from authentic literature at their independent and instructional reading levels. 
● The teacher will individually conference with each student to address specific needs of the reader. 
● The teacher will provide modified and/or alternate grade level checklists and rubrics to scaffold or 

stretch learning. 
List of core instructional and supplemental materials: 
Various mentor texts, and level appropriate trade books  
 
A Curricular Plan for the Reading Workshop, Grade 3, Common Core Reading and Writing Workshop, Lucy 
Calkins, Teachers College Reading and Writing Project, Columbia University, 2011  
 
Units of Study for Teaching Reading, Grades 3-5, A Curriculum for the Reading Workshop, Lucy Calkins, 
Kathleen Tolan, Mary Ehrenworth,Teachers College Reading and Writing Project, Columbia University, 
2010. 
The Reading Strategies Book: Your Everything Guide to Developing Skilled Readers; Jennifer Serravallo, 
2015 
Grade 3 Unit 7: Informational Reading and Writing in the Content  
Interdisciplinary Connections 
NJSLSA.W1. Write arguments to support claims in an analysis of substantive topics or texts, using valid 
reasoning and relevant and sufficient evidence. 
NJSLSA.W2. Write informative/explanatory texts to examine and convey complex ideas and information 
clearly and accurately through the effective selection, organization, and analysis of content. 
NJSLSA.W3. Write narratives to develop real or imagined experiences or events using effective technique, 

Updated June 2018 



well-chosen details, and well-structured event sequences. 
 
Integration of 21st Century Skills and Life and Career Standard 
CRP1, 2, 4, 6, 8, 11 
 

Integration of the Technology Standard 
NJSLS.8.1 
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Grade  3 Unit 6:  Mystery 
 
Stage 1:  Desired Results 
Benchmark:  
Reading Level P/Q 
 
Unit Goals: 

●  Readers will dig deep into the details of a mystery story to solve the mystery along with the main 
character.  

● Readers will use the details of a mystery story to identify suspects, motives, and clues.  
● Readers will use evidence to make predictions about the solution to the mystery.  
● Readers will learn life lessons from the choices the characters make in mystery stories.  
● Readers will discuss their books with partners to help them solve the mystery.  
● Readers will learn about human nature and how to solve problems in their own lives from reading 

mystery stories.  
Essential Questions: 

● What will be the big mystery in this book? 
● How do you use the information you have learned in a mystery story to predict the solution of the 

mystery?  
● How can mysteries teach us life lessons?  
● What do mysteries teach us about the choices we make in our own lives?  
● How can discussing our books with partners help us to solve the mystery?  

Skills/Knowledge:  
●  Students will be able to identify the mystery in a mystery story.  
● Students will be able to identify suspects in a mystery book.  
●  Students will be able to identify suspects’ possible motives in mystery books.  
● Students will be able to put themselves in the detective’s shoes and solve the mystery along with 

him/her as they read.  
● Students will be able to reread parts of the text to help them make sense of new events in the mystery 

book.  
● Students will be able to discuss their books with partners to help them solve the mystery.  
● Students will be able to learn from the choices characters make in mystery books.  
● Students will be able to apply the information they learn in mystery books to their assessment of 

human nature.  
● Students will be able to use the problem solving skills they learn in mystery books to help them solve 

problems in their own lives.  
NJSLS: 
 RL.4. 1, 2, 3, 4, 5, 6, 7, 9, 10  
FS.4. 3, 4  
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Stage 2-Assessment  
 
Assessment: 

o Formative - Observations, Accountable Talk, Reading Conferences, Book Clubs 
o Summative Assessment - Reading Responses, Logs, Projects 
o Benchmark Assessment - DRA, Running Records, DIBELS 

 
Teaching Points: 
**Please note this unit is adapted from the If… Then...Curriculum by Lucy Calkins’ Teachers College 
Reading and Writing Project.  2015. Use this list of lessons as a menu of possibilities, selecting only the 
teaching points that meet the needs of your students. 
 
**No projected identified  

BEND I: 
Mystery Readers Read for Clues 

TEACHING POINTS 

Session 1 
 

● Launch the unit with some drama - a “real-life” mystery to 
build enthusiasm, and teach them to approach a mystery, 
asking “What is the mystery here?” 

● Before readers start reading a mystery, it is helpful to read 
the title, the blurb, and the chapter titles. 

○ Think:  “What will be the big mystery in the book?” 
○ Think:  “Who will solve this mystery?” 
○ Then you read, ready to collect clues and suspects. 

 

Session 2 ● Mystery readers notice details that are surprising or that seem 
like they don’t fit into the story and aks, “Could these 
out-of-place details really be clues?” 

● Readers jot down the possible motivation that each suspect 
might have for committing a crime.  

○ Ask, “Why would this suspect want to do this?” 
○ What would she or he get out of it? 
○ Who had the opportunity to do this? 
○ Who was near the scene of the crime or had access to 

it? 
● Have students begin to grow idea about their characters. 

Session 3 ● Mystery readers study their characters - especially the 
detectives - to know their strengths.  Readers know that the 
detectives (and their sidekicks) will use these traits to solve 
the mystery.  

● Instruct students to step into their main character’s shoes 
asking, “What would you do next to solve this mystery?” 

● Spotlight word solving and language work. 
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BEND II: 
Reading across Mysteries 

TEACHING POINTS 

Session 4 ● Mystery readers are part of a series, they use their knowledge 
of how mysteries tend to go, and how other books in the 
series have tended to go - the character’s traits and roles, the 
plotlines, the setting - to help them solve the mystery. 

● Read closely with alertness and notice the details. 
○ Mystery readers read suspiciously 

 

Session 5 ● Mystery readers not only search for clues, they also make 
something of those clues.  They point to particular parts of 
the mystery to infer and predict, saying,  

○ “I think this means…,”  
○ “I think this could show…,” 
○ “Because of this, I think…” 

● Mystery reading is an inferential activity - during parts of the 
mystery, readers must infer and predict… 

● Set your objective to have students inferring about character 
and other story elements. 

● Retelling / summary / synthesis 
● Envisioning / predicting 

Session 6 ● Mystery readers will push themselves to think across books. 
● Steer readers to slow down, paying close attention to 

characters’ actions and the choices they make, and to notice 
the lessons they learn. 

Session 7 ● Mystery readers solve mysteries, but they also learn about 
life.  They know it pays off to step back and ask, “What 
choices has this character made?  What lesson(s) could I 
learn from these? 

● Don’t jump to conclusions about a character before you have 
all the facts. 

Session 8 ● Mystery readers stop and pay close attention when a 
character is having a strong emotional reaction.  It often pays 
to think about what’s behind this emotion or what is 
motivating the character to act this way, and then about what 
lessons you can take from it. 

Session 9 ● Mystery readers can also learn life lessons at the end of  a 
mystery, when they know “who did it” and why.  Mystery 
readers can learn from the culprit’s motives. 

Session 10 ● Celebration 
○ End the unit with a fun “Who did it?” 

● Reflect on the valuable lessons in life mystery highlight. 
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Whenever someone solves a mystery, they learn something 
about human nature, and they should ask themselves, “Why 
would this person do this thing?”  

○ Often the answer is greed, jealousy, revenge or some 
other negative motive. 

 

 
Integrated accommodations and modifications for students with IEP’s 504s, ELLs, and gifted and 
talented students: 

● The unit includes presentation of material through multiple modalities such as visual, auditory, 
kinesthetic to address the unique learning styles of all students.  

● Assign, assess and modify if necessary to address the specific needs of the learner. 
● Students will select from authentic literature at their independent and instructional reading levels. 
● The teacher will individually conference with each student to address specific needs of the reader. 
● The teacher will provide modified and/or alternate grade level checklists and rubrics to scaffold or 

stretch learning. 
List of core instructional and supplemental materials: 
Various mentor texts, and level appropriate trade books  
 
A Curricular Plan for the Reading Workshop, Grade 3, Common Core Reading and Writing Workshop, Lucy 
Calkins, Teachers College Reading and Writing Project, Columbia University, 2011  
 
Units of Study for Teaching Reading, Grades 3-5, A Curriculum for the Reading Workshop, Lucy Calkins, 
Kathleen Tolan, Mary Ehrenworth,Teachers College Reading and Writing Project, Columbia University, 
2010. 
 
The Reading Strategies Book: Your Everything Guide to Developing Skilled Readers; Jennifer Serravallo, 
2015 
 
Grade 3 Unit 7: Informational Reading and Writing in the Content  
Interdisciplinary Connections 
NJSLSA.W3. Write narratives to develop real or imagined experiences or events using effective technique, 
well-chosen details, and well-structured event sequences. 
Integration of 21st Century Skills and Life and Career Standard 
CRP1, 2, 4, 6, 8, 11 
 
Integration of the Technology Standard 
NJSLS.8.1 
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Pacing Guide 

 

Unit 
 

NJSLS Marking 
Period 

Duration (Weeks) 

1 W. 3.1, 3.2, 3.3, 3.4 
RF.3.3, 3.4 
RI.3.1, 3.2, 3.6, 3.10 
RL.3.1, 3.2. 3.3, 3.4, 3.5, 3.6, 3.7, 3.10, 
4.2 
SL.3.1, 3.2, 3.3, 3.4, 3.6,  
L.3.1, 3.2, 3.3, 3.4 a & b, 3.5, 3.6 

1 4-7  

2 NJSLS: 
RF.4.3 - RF.4.4 
RI.4.1 - RI.4.10 
SL.4.1 - SL. 4.6 
L.4.1 - L.4.6 
W.4.2; W.4.4; W.4.6; W.4.7 - W.4.10 

1 & 2 6 

3  
W.4.3, W.4.4, W.4.7, W.4.8, W.4.9a, 
W.4.9b 
RL.4.1 - 4.7, RL.4.9, RL.4.10 
RI.4.1, RI.4.2, RI.4.3, RI.4.6, RI.4.7, 
RI.4.9 
SL.4.1, SL.4.2, SL.4.3, SL.4.4, SL.4.6 
L.4.1, L.4.2, L.4.3, L.4.4a, L.4.4b, 
L.4.4c, L.4.5a, L.4.5b, L.4.5c, L.4.6 

3 6-8 

4 RF.3.3 A-D, 3.4 A-C 
RI.3.1-3.10 
SL.3.1-3.4, 3.6 
L.3.1 A-I, 3.2 A-G, 3.3 A&B, 3.4 A-D, 
3.5 A-C, 3.6 

 

2-3 6 

5 RL.3. 1-10  
RI.3. 1-10  
FS.3. 3, 4  

 

3-4 6-7 

6  RL.4. 1, 2, 3, 4, 5, 6, 7, 9, 10  
FS.4. 3, 4  

4 6-8 
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